Gracelands Nursery School 2022-2023
Early Years Pupil Premium Strategy Statement

This statement details our school’s use of early years’ pupil premium funding to help
improve the attainment of our disadvantaged pupils.

It outlines our early years’ pupil premium strategy, how we intend to spend the funding in
this academic year and the effect that last year’s spending of pupil premium had within
our school.

School overview

Detalil

Data

School name

Gracelands Nursery
School

Number of pupils in school (October 2022 Census)

75

Proportion (%) of pupil premium eligible pupils

14/75 = 19%

(29% of 49 x 3-4 year
olds)

Academic year/years that our current pupil premium
strategy plan covers (3 year plans are recommended)

2022-23, 2023-24,
2024-25

Date this statement was published

08/12/2022

Date on which it will be reviewed

Autumn 2023

Statement authorised by

Samantha Richards

Pupil premium lead

Samantha Richards

Governor / Trustee lead

Michelle Howles

Funding overview

Detalil

Amount

Pupil premium funding allocation this academic year

£6507 (indicative)

Recovery premium funding allocation this academic year

£0

Pupil premium funding carried forward from previous
years (enter £0 if not applicable)

£0

Total budget for this academic year

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

£6507 (indicative)
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Part A: Pupil premium strategy plan

Statement of intent

Our intention is that all children, irrespective of their background or the challenges they
face, make good progress and are on track in all areas of the Early Years Foundation
Stage when they leave us to go to Primary School. The focus of our early years’ pupil
premium strategy is to support disadvantaged pupils to achieve that goal and close any
gaps in their knowledge or skills.

We will consider the challenges faced by vulnerable pupils, such as those who have a
social worker and children with special educational needs. The activity we have
outlined in this statement is also intended to support their needs, regardless of whether
they are disadvantaged or not.

High-quality teaching is at the heart of our approach, with a focus on areas in which
disadvantaged pupils require the most support. This is proven to have the greatest
impact on closing the disadvantage attainment gap and at the same time, will benefit
the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed
below, is the intention that non-disadvantaged pupils’ attainment will be sustained and
improved alongside progress for their disadvantaged peers.

Our approach will be responsive to each child’s needs, informed by our ‘All About Me’
conversations with parents before children start nursery and ongoing observations and
assessments of the child. Consistent access to outdoor learning has proved over many
years to be an opportunity that targets many of the challenges our children face and
helps them develop the attitudes, knowledge and skills they need to succeed at
primary school. Rights respecting schools work, having children’s rights embedded into
our curriculum, has also shown to develop positive attitudes to learning.

We will base this and the other initiatives in a nursery curriculum and environment
which is language-rich, nurturing and focuses first on the prime areas of learning. This
will ensure that all children can fully assess all seven areas of learning at nursery and
be ready and able to thrive in their Reception class when they leave us.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

Challenge | Detail of challenge
number




Gracelands Nursery School 2022-2023
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Disadvantaged pupils generally have lower levels of social communication
skills than their peers.

Among all children, post pandemic, the majority are arriving at Nursery with
social communication skills below that expected of their age. Less children
have attended social settings (applicable for disadvantaged children as well as
all children as a result of the Covid-19 pandemic).

Disadvantaged pupils generally have lower levels of speech, language and
vocabulary than their peers.

Among all children, post pandemic, the majority are arriving at Nursery with
language and a breadth of vocabulary that is below that expected of their age.
This may be as a result of less social communication opportunities prior to
attending Nursery.

This may also be attributed to disadvantaged children having less access to
books, enrichment activities and educational toys outside of school, thus
impacting on language and vocabulary development.

Disadvantaged pupils and vulnerable pupils, often have less developed
gross motor skills than that expected of their age.

Our disadvantaged pupils often live in terraced housing with overcrowding.
Many children do not have access to a garden and this can result in less
developed gross motor skills and understanding of the natural world.

Less developed gross motor skills can affect posture and the development of
fine motor skills, significantly affecting writing ability in the later educational
phase.

(Shown through baseline assessments, observations of children and
discussions with parents)

Among our disadvantaged pupils, a higher number have parents with mental
health issues. This can negatively impact their own wellbeing and self-
confidence. Children with lower levels of well-being often develop at a
slower rate in all areas of learning and are often less susceptible to
teaching/learning and lower engagement levels.

Lower levels of mental health in parents (and children) may have been
heightened by the Covid-19 pandemic.

Our disadvantaged children often come to nursery hungry and less able to
concentrate on their learning, demonstrating lower engagement levels

(Shown through baseline assessments, Wellcomm assessments, observations of children,
initial meetings with parents and ongoing informal discussions with parents)

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome Success criteria
Improved social Children to have the gap closed in their communication and
communication skills language abilities. Progress made in communication and

language assessments by the time children leave nursery.
Majority of children reaching age related expectations for
communication and language.
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Children’s social interactions become more advanced,
matching those expected of their age by the time they leave
Nursery.

Children are exposed to and engage in high quality interactions
with adults in the setting.

Improved speech,
language and vocabulary

Reduced gap in children’s Wellcomm score by at least one
band by the time they leave nursery.

Improved language,
vocabulary and knowledge

(through enrichment
experiences and
opportunities at nursery)

Children are exposed to and use new vocabulary learnt
through their everyday play and conversations, through
consistent high quality indoor and outdoor experiences, high
quality teaching, and through both internal and external
enrichment opportunities.

Improved language and vocabulary positively impacts all areas
of learning, children’s knowledge, children’s confidence and
children’s social communication.

Improved gross motor
skills

Children access opportunities daily, both indoors and outdoors,
that positively impact their gross motor skills.

Children’s gross motor skills strengthen. They have increased
control over their torso, larger muscle groups and limbs.

Children are experienced and skilled in large scale movement,
meeting age related expectation for gross motor area of
learning.

Where applicable, children are ready for the demands of table
sitting, posture stamina and writing in the next phase of the
education.

Improved wellbeing and
self-confidence

(as seen through improved
concentration, engagement
and independence skills)

Children demonstrate good engagement levels (Leuven scales
used as a guide) and increasing independence skills are
observed for all children

Children are on track to / meet age related expectations in
PSED when they leave nursery.

Children are well-fed and
ready to learn

Children demonstrate a readiness to learn and an eagerness to
learn.

Children have access to toast, fruit and milk at Nursery.
No child struggles with concentration as a result of being
hungry.

Children develop healthy eating habits which will stay with
them for life.
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Activity in this academic year

This details how we intend to spend our pupil premium this academic year to address
the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £4700

Activity Evidence that supports this approach Challenge
number(s)
addressed

Consistent use of There is a strong evidence base that suggests oral 1,24

Wellcomm to language interventions, including dialogic activities such as

improve language high-quality classroom discussion, are inexpensive to

skills implement with high impact on reading:

Ensure new staff Oral language interventions | Toolkit Strand | Education

are well trained in Endowment Foundation | EEF

Wellcomm _

Explicit vocabulary EEF EYFS toolkit:

teaching and Communication and language approaches ® @@@®

modelling across mpact for v !

the school

CPD for staff There is strong evidence to suggest staff that are well- 1,24

Focus on trained and have their pedagogy and knowledge

-language developed are most likely to have the greatest impact on

acquisition and children’s learning. This is particularly crucial with regards

strategies/ to knowledge of early child development for EY

pedagogy for practitioners.

maximising Staff CPD:

language . . .

developing https://d2t|c4\(vvol|usb.cl_oudfront.net/eef—qwdance— .

children’s reports/effective-professional-development/EEF-Effective-

vocabulary Professional-Development-Guidance-

_social Report.pdf?v=1672861015

communication Vocabulary gap:

development. ‘Children’s vocabulary skills are linked to their economic

(Including ongoing backgrounds. By 3 years of age, there is a 30 million word

development of gap between children from the wealthiest and poorest

staff providing daily families.’

high-quality

experiences indoors https://www.naeyc.org/resources/pubs/tyc/feb2014/the-

and outdoors and word-gap

facili_tating high_- EEF EYFS toolkit:

quality interactions) Communication and language approaches ®) @@@®

Use of Kim Scott By o A, S . haie

training platform

Ensure purposeful, There is strong evidence that shows that children’s 3,4

high quality outdoor | academic attainment, social development, language and

opportunities and communication and emotional well-being is increased as a

resourcesto result of good gross motor skills.

support high quality ;

teaching and Fundamental or gross motor skills (GMS) are the founda-

learning outdoors tion for many sports and physical activities. From a health

perspective, higher levels of GMS are associated with lower
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https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1672861015
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1672861015
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1672861015
https://d2tic4wvo1iusb.cloudfront.net/eef-guidance-reports/effective-professional-development/EEF-Effective-Professional-Development-Guidance-Report.pdf?v=1672861015
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
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Improve outdoor
resources to
support
development of
gross motor skills

(2022-23 & 2023-
24)

body mass index better cardiorespiratory fitness and physi-
cal activity as well as enhanced cognitive development so-
cial development and language skills. Moreover, children
with poor GMS are more likely to have lower self-es-

teem and higher levels of anxiety.

GMS proficiency in young children is suboptimal and given
the short-term and long-term consequences of poor skills,
interventions targeting the improvement of these skills are
needed.
https://www.ncbi.nim.nih.gov/pmc/articles/PMC5117028/

Gross motor skills affect wellbeing and give children oppor-
tunities to socialise in play. Confidence and coordination in
gross motor skills are essential for children in developing
their fine motor skills.
https://help-for-early-years-providers.educa-
tion.gov.uk/physical-development/gross-motor-skills#why-
gross-motor-skills-are-important

Purchase / plan for
wider experience as
part of the everyday
curriculum offer
activities e.g. real
life experiences,
real resources,
hands on
experiences, Living
Eggs, author visit,
artist focus

There is great value in showing children the awe and
wonder of the world and making experiences possible that
may not happen in their everyday lives.

‘Children from disadvantaged backgrounds benefit from
experiences and activities that they may not get out of
school.’

Ofsted’s inspection framework emphasises the importance

of personal development and extending the curriculum

beyond academic achievement.

It assesses schools on whether they:

e Help children develop their interests and talents

o Enable children to develop their character, including
resilience, confidence and independence

e Teach children how to keep physically and mentally
healthy

e Prepare them for future success

e Equip children to be responsible, respectful and active
citizens

Enrichment experiences support language development,

wider knowledge, emotional well-being and create

memories that children can then connect to later

experiences.

https://www.eyalliance.org.uk/cultural-capital-eif-what-you-

need-know

Vocabulary gap:

‘Children’s vocabulary skills are linked to their economic
backgrounds. By 3 years of age, there is a 30 million word
gap between children from the wealthiest and poorest
families.’
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-
word-gap

1,24

Purchase and use a
set of core books
for big nursery and
little nursery using
the school’s

There is strong evidence of the correlation between
exposure to a range of high quality books and children’s
vocabulary and future academic attainment.

http://ecommerce-
prod.mheducation.com.s3.amazonaws.com/unitas/school/
explore/sites/reading-wonders/evidence-based-strategies-

1,24
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https://www.ncbi.nlm.nih.gov/pmc/articles/PMC5117028/
https://help-for-early-years-providers.education.gov.uk/physical-development/fine-motor-skills
https://help-for-early-years-providers.education.gov.uk/physical-development/gross-motor-skills#why-gross-motor-skills-are-important
https://help-for-early-years-providers.education.gov.uk/physical-development/gross-motor-skills#why-gross-motor-skills-are-important
https://help-for-early-years-providers.education.gov.uk/physical-development/gross-motor-skills#why-gross-motor-skills-are-important
https://www.theschoolrun.com/raising-a-confident-child
https://www.theschoolrun.com/building-childrens-independence
https://www.theschoolrun.com/talking-to-kids-about-mental-health
https://www.theschoolrun.com/talking-to-kids-about-mental-health
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
http://ecommerce-prod.mheducation.com.s3.amazonaws.com/unitas/school/explore/sites/reading-wonders/evidence-based-strategies-for-improving-childrens-vocabulary-knowledge-white-paper.pdf
http://ecommerce-prod.mheducation.com.s3.amazonaws.com/unitas/school/explore/sites/reading-wonders/evidence-based-strategies-for-improving-childrens-vocabulary-knowledge-white-paper.pdf
http://ecommerce-prod.mheducation.com.s3.amazonaws.com/unitas/school/explore/sites/reading-wonders/evidence-based-strategies-for-improving-childrens-vocabulary-knowledge-white-paper.pdf
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cu_rriculum book for-improving-childrens-vocabulary-knowledge-white-
spine paper.pdf

‘...for many children a lack of vocabulary puts up daily
barriers that are difficult to overcome.’

Teachers reported that pupils with low levels of vocabulary
often:
o Had difficulty working independently.
Had difficulty following what is going on in class.
Achieved worse results in national assessments.
Made slower than expected progress in English.
Made slower than expected progress in other sub-
jects.
Even more significantly, Charlton and Asmussen
(2017) found that children with language difficulties at

age 5 were:
e Four times more likely to have reading difficulties in
adulthood.
e Three times as likely to suffer from mental health
problems.

e Twice as likely to be unemployed in adulthood.
This picture is again backed up by the Oxford Lan-
guage Report (2018), where teachers reported that pu-
pils with lower levels of vocabulary were:

e More likely to suffer from low self-esteem.

e Less likely to stay in education and less likely to be
able to find employment at the end of their school
journey.

e More likely to show negative behaviour.

o More likely to have difficulty making friends.

o More likely to have worse attendance.

https://www.oneeducation.co.uk/news-blog/mind-the-gap-
why-prioritising-vocabulary-matters
Vocabulary gap:

‘Children’s vocabulary skills are linked to their economic
backgrounds. By 3 years of age, there is a 30 million word
gap between children from the wealthiest and poorest
families.’

https://www.naeyc.org/resources/pubs/tyc/feb2014/the-
word-gap

There is strong evidence of the correlation between
exposure to a range of high quality books and the use of
story developing wider knowledge in children.

EEF EYFS toolkit:

Early literacy approaches A\ AN BYE
s ® ®@@®

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £1000


http://ecommerce-prod.mheducation.com.s3.amazonaws.com/unitas/school/explore/sites/reading-wonders/evidence-based-strategies-for-improving-childrens-vocabulary-knowledge-white-paper.pdf
http://ecommerce-prod.mheducation.com.s3.amazonaws.com/unitas/school/explore/sites/reading-wonders/evidence-based-strategies-for-improving-childrens-vocabulary-knowledge-white-paper.pdf
https://www.oneeducation.co.uk/news-blog/mind-the-gap-why-prioritising-vocabulary-matters
https://www.oneeducation.co.uk/news-blog/mind-the-gap-why-prioritising-vocabulary-matters
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
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Activity Evidence that supports this approach Challenge
number(s)
addressed

Adultled1to 1/ Evidence shows that small group tuition is effective and, as 1,24

small group a rule of thumb, the smaller the group the better. Some

speech and studies suggest that greater feedback from the teacher,

language more sustained the engagement in smaller groups, or work

intervention / which is more closely matched to learners’ needs explains

intense this impact.

Interactions https://educationendowmentfoundation.org.uk/education-

evidence/teaching-learning-toolkit/small-group-tuition
There is a strong evidence base that suggests oral
language interventions, including dialogic activities such as
high-quality classroom discussion, are inexpensive to
implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education
Endowment Foundation | EEF
EEF toolkit:
Communication and language approaches @ 'f)/ﬁ\,«(ﬁ\ﬁ\/ﬁ)
Wider strategies (for example, related to attendance, behaviour,
wellbeing)
Budgeted cost: £800

Activity Evidence that supports this approach Challenge
number(s)
addressed

Breakfast Young children are growing quickly and have high energy 5

provided to and nutrient requirements for their size. They also eat

ensure children smaller amounts than older children and adults, so it is

are fed and ready | important for them to eat regular meals and snacks that

to learn contain sufficient energy and nutrients for their needs.

The pilots for the universal free school infant meals by the
DfE found that children eating healthy meals at school had
improved performance in the classroom. Improvements in
attainment were strongest amongst pupils from less
affluent families and amongst those with lower prior
attainment. They also found social and behavioural
benefits from children who sat down to eat with friends and
teachers
https://www.parliament.uk/globalassets/documents/commo
ns-committees/Education/evidence-check-forum/Universal-
infant-free-school-meals.pdf

Fruit / vegetable Research confirms that healthy eating habits in the years 5

sticks provided for | before school are very important because they influence

shack mid- growth, development and academic achievement in later

morning and mid- life

afternoon



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/oral-language-interventions/
https://www.parliament.uk/globalassets/documents/commons-committees/Education/evidence-check-forum/Universal-infant-free-school-meals.pdf
https://www.parliament.uk/globalassets/documents/commons-committees/Education/evidence-check-forum/Universal-infant-free-school-meals.pdf
https://www.parliament.uk/globalassets/documents/commons-committees/Education/evidence-check-forum/Universal-infant-free-school-meals.pdf
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Over a fifth of children are either overweight or obese by
the time they join reception class in primary school

Eat Better Start Better — Voluntary Food and Drink
Guidelines for Early Years Settings in England:

http://cft-staging-cdn.core-clients.co.uk.s3-eu-west-
1.amazonaws.com/2015/06/CFT Early Years Guide Inte
ractive Sept-12.pdf

Ofsted’s inspection framework emphasises the importance
of personal development and extending the curriculum
beyond academic achievement.
It assesses schools on whether they:
o Help children develop their interests and talents
o Enable children to develop their character, includ-
ing resilience, confidence and independence
e Teach children how to keep physically and men-
tally healthy
e Prepare them for future success
e Equip children to be responsible, respectful and
active citizens

Enrichment experiences support language development,
wider knowledge, emotional well-being and create
memories that children can then connect to later
experiences.
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-
need-know

Vocabulary gap:

‘Children’s vocabulary skills are linked to their economic
backgrounds. By 3 years of age, there is a 30 million word
gap between children from the wealthiest and poorest
families.’

https://www.naeyc.org/resources/pubs/tyc/feb2014/the-
word-gap

Early Words There is strong evidence that suggests that in the early 1,24
Together Parent years, programmes that encourage parents to engage with
Courses their children’s learning have a positive impact on their
attainment.
https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/parental-engagement
EEF EYFS toolkit:
e X ®®® @@®
Communication and language approaches ® @@@®@
Internal and There is great value in showing children the awe and 1,2,4
external trips/ wonder of the world and making experiences possible that
experiences/visits | may not happen in their everyday lives.
Ivisitors _ ‘Children from disadvantaged backgrounds benefit from
subsidised/paid experiences and activities that they may not get out of
for (vulnerable school.’
children)

Total budgeted cost: £6500



http://cft-staging-cdn.core-clients.co.uk.s3-eu-west-1.amazonaws.com/2015/06/CFT_Early_Years_Guide_Interactive_Sept-12.pdf
http://cft-staging-cdn.core-clients.co.uk.s3-eu-west-1.amazonaws.com/2015/06/CFT_Early_Years_Guide_Interactive_Sept-12.pdf
http://cft-staging-cdn.core-clients.co.uk.s3-eu-west-1.amazonaws.com/2015/06/CFT_Early_Years_Guide_Interactive_Sept-12.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://www.theschoolrun.com/raising-a-confident-child
https://www.theschoolrun.com/building-childrens-independence
https://www.theschoolrun.com/talking-to-kids-about-mental-health
https://www.theschoolrun.com/talking-to-kids-about-mental-health
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
https://www.eyalliance.org.uk/cultural-capital-eif-what-you-need-know
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
https://www.naeyc.org/resources/pubs/tyc/feb2014/the-word-gap
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Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2021 to 2022
academic year.

Autumn 21 Spring 22 Summer 22

11 EYPP children 21 EYPP children 27 EYPP children

Academic Year funding £7884

We have worked to support those families with EYPP children by providing them with teacher
interventions, targeted support, small group work, extra nursery hours, nursery lunch and
resources to take home. We continue to offer support to the families and children of

Graceland’s nursery school with the help of the EYPP funding.
Throughout the year, we tracked and monitored the experiences and progress of these
children. Data shows that children made progress in comparison to their starting points.
Nursery 2 (big nursery)

age appropriate in
their development

age appropriate in
their development

Area of Starting point Midpoint End of the year

learning Children who were Children who were Children who were age
age appropriate in age appropriate in appropriate in their
their development their development development
11 children 15 children 18 children

Communication | 50% 53% 83%

and language

Personal, 50% 67% 83%

social and

emotional

Physical 58% 73% 89%

Development

Literacy 33% 40% 78%

Mathematics 25% 40% 78%

Nursery 1 (little nursery)
Area of Starting point Midpoint End of the year
learning Children who were Children who were Children who were age

appropriate in their
development

0 children 6 children 9 children
Communication | There were 0 EYPP 50% 77%
and language children in Autumn
Personal, 50% 77%
social and
emotional

10
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Physical 50% 77%
Development

50% of EYPP children start working below their age expected development. Carefully planned
activities have been designed to support each individual child to narrow any gaps and to
support them to make the best possible progress. Class teachers are aware of all EYPP
children and know how to scaffold and extend learning to build on children knowledge and
support the children to make progress across all areas of learning. This resulted on average
over 60% of EYPP children achieving age appropriate development at the midpoint
assessments. This shows us that children have made some progress between the starting
points and the Spring term. This progress was not as much as anticipated due to the first half
of the Spring term being highly disrupted due to high numbers of Covid-19 cases which
affected children, families and staff. The school had a two-week partial closure and was open
to key worker and vulnerable families during this time. This affected the four new EYPP
children settling in the breadth of the curriculum we were able to offer for the other children.
The endpoint data shows that 77% of EYPP children achieved age appropriate development.
This shows us that children made good progress from their starting points.

Children with EYPP have had access to targeted creative sessions with our resident artist and
you can see from the data that this has particular focused on children’s communication and
language and physical development skills.

Communication, language and literacy was prioritised for our children following baseline
observations and assessments, we noted how low these areas were and put in high quality
support to ensure that the EYPP children made good progress. We ensured that our learning
environments were secure and nurturing yet stimulating both indoors and outdoors with many
open-ended and language rich opportunities for children to engage in experiences that enabled
them to develop curiosity and initiate their own ideas. Resources were easily accessible so that
children could be independent, boosting children’s self-esteem, developing confidence and
encouraging perseverance and resilience. Children developed and built relationships and
language through the support and modelling of staff.

Targeted Communication and Language Input:

¢ We planned for WellComm interventions to develop language skills. These took place
within continuous provision, during targeted intervention groups and within group times.

¢ Children with speech and language difficulties were identified and all EYPP children had
access to specifically planned intervention groups.

e Each targeted session had a cycle of observation, planning and implementation. Impact
was moderated by our WellComm Communication Champion. Our evaluations informed
our summative assessment.

o The Head of School, Nursery Teacher and Senior Nursery Manager supported staff to fur-
ther develop their skills and strategies to maximise opportunities to develop children’s com-
munication and language skills. This included sharing information about National strategies
and modelling outstanding teaching in this area.

e \We are part of the DLP project for delivering WellComm across the Locality

o Core books and rhymes are being developed to support with the learning of new
vocabulary, understanding, listening and attention.

We provided opportunities for awe and wonder through meaningful and enriching learning
experiences. The impact of our high quality teaching was that children’s knowledge built up
over time and prior learning was consolidated through development of skills.
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We have worked to support those families with EYPP children by providing them with
teacher interventions, targeted support, small group work, food parcels, food vouchers,
resource packs and continue to offer support to the families and children of Gracelands
Nursery school with the help of the EYPP funding.

Throughout the year, we have tracked and monitored the experiences and progress of these
children. Data shows that children make accelerated progress in comparison to their starting
points. Carefully planned activities had been designed to support each individual child to
narrow any gaps and to support them to make the best possible progress. Class teachers were
aware of all EYPP children and know how to scaffold and extend learning to build on children’s
knowledge and support good progress across all areas of learning.

The early words together program was also started to support children to develop their lan-
guage skills. We worked with the parents to build their confidence to support their communica-
tion language and literacy skills at home. We offered online videos, teacher modelling and re-
sources to our EYPP children. We have noted that the children who have participated have in-
creased understanding and spoken language skills. Parents have felt more confident to support
children and share books with them at home

We have encouraged the children to attend nursery as much as possible and kept in touch with
these families through regular phone calls, tapestry observations, parent meetings, supporting
families and referring them to other services when required.

Providing the children with this support through the EYPP funding helped to provide the best
start in life and with their education really working to narrow the attainment gap.

Externally provided programmes

Programme Provider

Wellcomm G.L.Assessment
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